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This statement details our school’s use of pupil premium (and recovery premium for the 2022-2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Joseph’s Primary a Catholic Voluntary Academy

	Number of pupils in school 
	209

	Proportion (%) of pupil premium eligible pupils
	15.3%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021-2022
To 2022-2023 to 2023-2024

	Date this statement was published
	December 2022

	Date on which it will be reviewed
	December 2023

	Statement authorised by
	D.McFarlane

	Pupil premium lead
	D.McFarlane

	Governor / Trustee lead
	S.Hegarty


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£34,970

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£3,544

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£38,514

N/A



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Josephs, we aim for all pupils to achieve their full potential regardless of educational and socio economic barriers The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. 
We are mindful, that the Pandemic has had a real impact on our children, not only in terms of their attainment but also in terms of their wellbeing, emotional and social development. As a school we have invested heavily in the trauma informed approach – research evidences that this positive approach to behaviour management and pastoral care makes a real difference to the children’s outcomes.
High-quality teaching is integral to our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. 
To ensure they are effective we will:
· ensure all children have access to highly effective quality first teaching.
· ensure all children are supported to fully access a high quality curriculum, designed around the needs of individuals and the school community.
· Ensure children are fully supported to make excellent progress in reading and no child suffers “reading failure:” early reading and reading for pleasure is central to the work of our school.
· ensure disadvantaged pupils are challenged in the work that they’re set
· act early to intervene at the point need is identified, children are precisely targeted for high quality intervention. 
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.

We will know we have been successful when :
Engagement with learning, the curriculum and school life, of the Pupil Premium children is high.
As a result ….
· …an increased proportion of pupil premium pupils make good progress and begin to catch up where necessary. A greater proportion meet their targets and reach ARE.
· ….the gap between pupil premium children and non-pupil premium children in closed significantly, and no child (other than those with very complex needs) falls behind the expectation. 
















Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers.

	2
	Early reading 
Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with phonics than their peers. This negatively impacts their development as readers.
There is a need to accelerate progress in early reading so that no child falls into reading failure.

	3
	Reading for pleasure.
There is evidence in school that a number of children have no real love for reading, particularly those who are disadvantaged.
The baseline for some pupils in terms of early language, reading and comprehension is low. Some PP pupils do not have additional reading beyond the school. This impacts on the speed and fluency of reading.




	4
	Behaviour 
Some children within school have Social Emotional and Mental Health needs at a range of levels, particularly following the pandemic and lockdown – but also as a result of socio-economic deprivation.
As a result some children struggle to regulate their emotions and lack the language to discuss their feelings.

	[bookmark: _Toc443397160]5
	Parental engagement 
Parental engagement with learning is not consistent across all families, this was also evidenced throughout lockdown. During school closures the remote learning package was comprehensive, however this was not accessed by all families.
This lack of engagement impacts on pupil progress, self-esteem and aspiration.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Pupil Premium children make consistently good progress across school, leading to increased proportions reaching ARE for their age in Phonics, Reading, Writing and Maths.
	· PP children make good progress to catch up with their peers.
· A greater proportion of PP children being on track for end of year expectations.

	Quality first teaching and the use of interventions is consistently good or better.
Evidenced through outcomes and monitoring.
	· Teaching in all year groups will be consistently good with a further increase in the amount being outstanding.
· Any PP child falling behind is quickly identified and prioritised for intervention.

	Improved maths attainment for disadvantaged pupils at the end of KS2. 


	KS2 maths outcomes in 2024/25 show that a higher number of disadvantaged pupils met the expected standard.


	Improved wellbeing among all pupils.
	Sustained high levels of wellbeing from 2024/25 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils    

	PP children’s oral skills and reading for pleasure will continue to build due to a number of focused reading strategies.
	· The systematic approach to the teaching of new vocabulary will be fully embedded and pupils will apply this learning to their independent writing.
· An increased % of pupil premium pupils across school, in line with targets, make at least expected progress each year and reach expected standard.

	Outstanding behaviour and behaviours for learning are achieved by all PP children, and lead to high level engagement with the curriculum.
	· The development of the whole school Learning Behaviours, will positively impact across the school.
· Pupils identified as requiring support and intervention, will start to catch up.
· The % of serious incidents for PP children decreases.

	An increased number of PP pupils will be making a wider contribution to school life and engaging with wider opportunities.
	· The majority of PP children, will have taken part in enrichment activities.
· PP children will engage with wider opportunities / responsibilities.





Activity in this academic year
This details how we spent our pupil premium (and recovery premium funding) this academic year 2022 -2023 to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted Cost 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To ensure that all pupils make at least good progress in reading across the school, with those falling behind making measurable accelerated progress.
· To foster a love of reading.
· Excellence within the teaching of phonics in FS/KS1 and for certain children in KS2
· Language acquisition – ongoing evaluation of vocabulary teaching by the English Lead.
· SLT to be given non-contact time to develop this area of the curriculum .
· Purchase of assessment materials.

	Internal data and monitoring.
Report from independent specialist – Jamie Kilner
EEF Toolkit :
Reading Comprehension strategies 
EEF Toolkit :
Homework and phonics , DFE Reading Framework


	1,2,3

	To develop excellence within the teaching of Reading through Reading for Pleasure 
· Teachers understand the pedagogy that supports independent reading
· Children are confident with reading for pleasure and particularly the PP children.
· Children have access to the school library and high quality text’s (100 books to read before you leave St Josephs.)
· Purchase the 100 books to read, on a rolling programme – ensuring that children are able to access high quality texts.
· Online subscriptions – to enable all children to access quality texts at home and at school.
	Internal data and monitoring outcomes for reading.
Open University engagement – of staff and parents
EEF Toolkit: Metacognition and Self-Regulation.
	1,2,3

	To develop excellent teaching for vulnerable learners and increase their engagement in learning through the effective use of the Trauma Informed Approach.
· To ensure that all staff are fully trained in the Trauma Informed Approach.
· SENCO – complete the TIS UK diploma (10 days)
· All SLT to complete the 2 day training.
	Whole school Trauma Informed Training.
EEF : Teaching Assistant Research
	1,4

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access Maths Hub resources and CPD (including Teaching for Mastery training).
	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)
The EEF guidance is based on a range of the best available evidence: 
Improving Mathematics in Key Stages 2 and 3

ARC Mastery Approach to the teaching of Mathematics








	1

	MFL and Music Specialist
Sheffield Music Hub
SHINE programme
Curriculum Leadership Time
Leadership Time for Phonics Lead
Contribution to trips and enrichment opportunities.








Targeted academic support (for example, tutoring, one-to-one support structured interventions) 

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics and early reading intervention support.
· In FS and KS1 introduce /refine a system for catch up phonics and early reading intervention – before and after school.
· All staff have a clear knowledge of who their PP children are and target accordingly.
· Continue to embed the Fast Track phonics for KS2 children who need to catch up.
· Diagnostic assessments carried out on a termly basis.
	Internal data and monitoring outcomes.
EEF Toolkit – Reading Comp Strategies
Synthetic Phonics Research

	2,3

	Targeted Interventions 
· Small group one to one and tutoring support from support staff throughout the year to catch up.
· Development of strategies for pre-teach in subjects to ensure if a child falls behind they quickly catch up.
· Same Day interventions to lessen the chance of children falling behind.
· Booster interventions for Y2 and Y6 
	
	1,2

	
Additional TA support to allow support in the afternoons.
Additional leadership capacity 







Wider strategies (for example, related to attendance, behaviour, wellbeing)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff training on behaviour management approaches with the aim of developing our school ethos and improving behaviour across school.
	Both targeted interventions and universal approaches can have positive overall effects:
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
	4

	Whole School Training on the use of the Trauma Informed Approach

	All staff attended an INSET and have had further PDM’s delivered by the SENCO.
This approach has very much informed our behaviour approach.
	4,5

	Whole School Training on Team Teach
Positive Regard
	Majority of staff now trained
	4

	Parental Engagement and support programme 
· Work with identified families to support when required.
· Learning with parents 
· Targeted parental workshops (many linked to SEND)
· Reinstate the volunteer training programme.
· SLT to work with Inclusion team and attendance officers

	
EEF Toolkit :
Engaging and Supporting Parents 

	5



Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 -2022 academic year. 
	Intended Outcome 
	Success Criteria
	Outcome/Impact

	Improved reading attainment among disadvantaged pupils. 
	KS2 reading outcomes in 2024/25 show that a higher number of disadvantaged pupils met the expected standard.
	67% of disadvantaged children, achieved ARE in 2022 (National was 62%)


	Improved maths attainment for disadvantaged pupils at the end of KS2. 


	KS2 maths outcomes in 2024/25 show that a higher number of disadvantaged pupils met the expected standard.
	33% of children achieved ARE in maths in KS2 – compared to 78% nationally – this is significantly below national averages.

This is something we need to revisit – ensuring that we have the necessary tools to carry out focused interventions and record progress appropriately.

	Children are able to “Catch Up,” where there are gaps in their knowledge and understanding.







Improved wellbeing among all pupils.
	The trauma informed approach ensures that all children feel safe, and are at their optimal level for concentrating, engaging and learning, so that children are able to “catch up” where there are gaps in their knowledge and understanding.



Sustained high levels of wellbeing from 2024/25 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
a significant increase in participation in enrichment activities, particularly among disadvantaged pupils    


	The implementation of the TI approach has proved to be effective in supporting children when managing their emotions. 








Disadvantaged children, are prioritised for school led activities and enrichment opportunities.
KS2 children have worked closely with SHS – and their “careers Corner,” programme.
Children have also taken part in the SHINE programme.

[bookmark: _GoBack]COVID-19 significantly impacted on the wellbeing of many of our children, as evidenced by the number of mental health referrals.(in house support from the Mental Health Practitioner.)
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